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Thank you! 

Our continued gratitude to all who have helped to support Partnership Schools Scotland 

during 2017 – 18, particularly the school communities and local authorities who have 

worked to deepen their understanding of the model and implement it in meaningful and 

impactful ways. 

We are also grateful for the continued support and enthusiasm of the Reference Group 

(see Appendix 5); their advice and insight are invaluable. 

The financial support of Skills Development Scotland and the help received from the 

team there remains vital: in particular we would like to acknowledge the input of the 

research team who worked with us and visited participating schools to develop 

insightful and valuable case studies on their PSS experience and impacts. 

The change and pressure in our education system continues to impact on the PSS 

programme.  The financial and staffing issues facing every school and local authority in 

the country are affecting staff, pupils, and families, making change and new approaches 

difficult to embrace. That said, school communities which have seized the opportunity of 

Partnership Schools are experiencing tangible benefits as they build their communities 

for the good of young people.  
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1. Introduction 

 

This is the report on year three (academic year 2017 – 18) of Partnership Schools 

Scotland (PSS), a programme for school, family and community partnership being 

managed by Connect (formerly SPTC), with funding support from Skills Development 

Scotland. 

Partnership Schools Scotland (PSS) is an evidence-based, practical and flexible model 

for partnerships developed by Dr Joyce Epstein and her team at Johns Hopkins 

University, Baltimore, USA.  Its purpose is to improve outcomes for children and young 

people through involving more and different families, and community partners, in the life 

and learning in schools, at home and in the community.  The model also helps to embed 

family engagement as part of school improvement. 

As the policy imperative of family engagement continues to grow in Scottish schools, we 

believe this model has enormous potential to give schools (and early years settings) a 

sustainable methodology which supports making the meaningful engagement of 

families a reality. 

For more information on the model, please see Appendix 1. 
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2. Year 3 Approach 

 

Key Workstreams during 2017-18 

i. Encouraging and supporting participating schools to build on their learning and 

successes 

ii. A soft introduction to a small number of new schools and local authorities to the 

principles, focussing on building capacity, using our Helping to Support your School 

programme 

iii. Planning with Early Years Scotland and North Ayrshire Family Learning to introduce 

PSS to new settings  

iv. Further enhancement of the evaluation toolkit produced to support teams’ ability to 

know and show the impact of their work  

v. Streamlining the resources and training materials to make them more accessible, 

less paper-heavy and aligned with practice in schools 

2.1  Local Authority Recruitment 

At the start of this pilot project we planned to substantially increase the number of 

participating local authorities and schools each year, handing over the support for 

participating schools to local authorities. The realities of reduced capacity within local 

authorities as a result of austerity has led us to revise our plan to focus the Connect 

team’s energies on supporting good work in individual schools, necessarily reducing the 

numbers to be involved with the programme.   

We continue to work with schools in Angus, Edinburgh, Glasgow, Falkirk and West 

Lothian which were joined this year by Stirling, North Ayrshire and Fife.  The number of 

schools engaged with the programme throughout the year was 29.. 

2.2  New Approaches 

In addition to our original approach of working through local authorities, we pursued the 

potential opportunities of working with early years settings, by partnering with Early 

Years Scotland, and began conversations with the Family Learning team in North 

Ayrshire about ways of introducing the PSS model to support their work on narrowing 
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the attainment gap in target schools. Given the current educational environment, this is 

an area which is of special interest as focus shifts away from the QIO support model, to 

family learning and similar teams working with school communities to impact on 

engagement and attainment: PSS is an ideal model for these approaches. The intention 

is to coach the Family Learning Team to a point where they are providing the support to 

the individual schools and teams, with minimal ongoing input from Connect. 

We also commenced work with a small number of schools in two further local 

authorities, starting with the Helping to Support Your School session as a bridge for 

interested school communities to begin their journey toward full PSS participation. The 

focus was on capacity building in school communities, building an understanding of the 

possibilities and potential of family engagement with the aim of school improvement. 

2.3  Participating Schools  

During the year, in addition to the new approaches outlined above, we continued to 

support those schools that have embraced the PSS model and are using it effectively to 

embed parental and family engagement in school improvement.  We are sharing the 

successes and the learning from these schools to illustrate how the model can work in 

Scottish schools, where change is being embraced as part of the drive to narrow the 

attainment gap.    

Some school teams have withdrawn from the programme and there are many reasons 

for this, the most prevalent being changes in the leadership team, parent body and / or 

staff shortages.  It is also clear that PSS was viewed as a way to address the 

requirements of the National Improvement Framework: while PSS can certainly do that, 

it is not a quick fix.  It demands a change in culture and thinking around parental and 

family engagement, and a focus on building and / or repairing relationships before 

families can begin to have a focus on supporting learning.  

2.4  Evaluation Toolkit 

As identified early in the programme, one of the challenges facing teams was effective 

target setting and evaluation of their work. It became clear that while schools are used to 

using statistics (eg tracking data) to evidence progress, there was little understanding of 
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how to work with soft indicators which are the principal means of evaluating family 

engagement.  

The Toolkit was produced in year two to help teams address this issue: it provides a 

straightforward guide to evaluation methodologies which are appropriate for different 

types of parental engagement activity. It is not a definitive guide but rather a starting 

point to support school communities to focus their energies on productive, measurable 

activities which can be improved and increase impacts. During year three we worked 

hard to make the toolkit more accessible and easier to navigate: we will continue to 

support its use through training events and conversations. 

 

2.5  Materials 

The PSS programme was devised and developed in the US – and it shows! One of our 

key challenges at the outset of the programme was to adapt the materials to the 

Scottish context, replacing the American English with language that would be 

understandable and relevant in the Scottish system. Feedback from teams in the first 

two years of the programme was that both the volume of paper, and its fit in Scottish 
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schools, required to be addressed. This is work we continue to undertake as we refine 

the programme. 

Each participating school community is provided with a suite of attractive materials – 

posters, flyers etc and templates so that they can promote their participation in PSS to 

the wider community. 

2.6  Programme Evaluation 

Skills Development Scotland is providing funding support for Partnership School 

Scotland during its five-year pilot. In addition, the evaluation team at SDS worked closely 

with Connect and several participating school communities to produce detailed case 

studies which seek to uncover the key practices and impacts around PSS and to gather 

the perspectives of the various partners involved in the programme. 

We are very grateful to the SDS team for their commitment to this process and for the 

insightful case studies produced – this was a time-consuming process! Thanks also to 

the school communities who also committed time to meet the research team and 

provide reflections on their experiences and perceptions. You can read the report and 

case studies here.  

 

 

 

 

 

 

 

 

http://bit.ly/PSSSDSreview


 

8 

Partnership Schools Scotland Year 3 Report 

3. Successes and Learning 

 

Year three of the programme provided a space for consolidation of the PSS programme 

as well as an opportunity to adopt new approaches with additional school communities 

being introduced with a capacity building approach, as well as productive conversations 

and planning with the early years and family learning sectors. Having re-set our targets, 

the focus shifted to quality rather than quantity, enabling us to invest more time with 

individual school communities without the anxiety of chasing new starts. 

Connect’s own learning as an organisation continued, as we spent considerable time 

working with school communities, encouraging their successes and helping them to 

work through the challenges. The case studies highlighted in the Appendices look in 

detail at the experience of a small number of school communities and examine how it 

was for them. 

While we talk to many school leaders and communities, the number which actually go 

on to join the Partnership Schools programme, then remain with it long term, is small in 

relative terms.   

Key findings of the work included: 

3.1 Sectoral Difference 

We continue to find that the primary sector is significantly more able to engage with the 

model than secondary schools. Having identified this challenge in the first two years of 

the programme, we carried out a more in-depth analysis to help us define ways to move 

this forward. 

It is widely recognised that the involvement of families in the life of school reduces as 

the child gets older: in other words, early years and primary settings are generally seen 

as having high levels of involvement, which reduces markedly as a young person moves 

through secondary school.  

However, it is important to differentiate involvement (ie activities where parents generally 

come into school for events, meetings or similar) and engagement, which is emerging as 
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the critical factor for the child: engagement refers to the process by which family and 

school jointly work with the child or young person to support their learning. This is at the 

heart of Partnership Schools: the programme is focused on building engagement in 

learning, as this is where the opportunities are for making a difference to outcomes for 

children and young people. 

Following through with these ideas, it is clear therefore that involvement activities are 

popular and likely to attract families during early years and primary school.  From the 

experience gained in PSS, strategic and improvement-focused family engagement is 

less likely to be happening: in fact our experience is that schools organise high volumes 

of activities while children are young, but the value and impact of this type of activity is 

often not evaluated nor viewed within the context of improvement. Schools and early 

years settings can therefore be very busy with parents and families. 

Secondary schools generally find it more difficult to involve families and in our 

experience, family engagement in learning – certainly where it involves the school – 

happens only sporadically. The interesting question to ask is ‘Why?’ 

From our work and conversations with parents, parent groups and school leaders we 

have defined a number of reasons: 

Parents may 

- feel they have ‘done their bit’ in supporting school while their child was young, 

and look forward to stepping away as the young person grows up 

- increase their work or other commitments in response to the above 

- lack confidence around their own ability to support their young person’s learning: 

providing practical help with doing homework is no longer an option for most and 

families are often not supported to adopt a different model  

- find school daunting and alien – they may not have the language or social capital 

to engage 

- feel intimidated by the whole process of secondary education, the way schools 

now work, the language used and staff who may seem unapproachable 

- feel excluded for a range of reasons (eg cultural, poverty, parents living apart, 

sexuality, disability) 
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- feel the lack of relationship with staff, which many are used to in primary school, 

is too big a barrier to overcome 

Parent Councils may 

- be a group of parents who have confidence and skills relevant to the often formal 

culture of Parent Councils, or have a specific issue to pursue 

- reflect the generally held attitudes and beliefs of their peer group rather than the 

wider parent body  

- see the point of secondary education solely within the context of attainment 

- given the points above, perceive the role of the Parent Council as different to that 

of a primary school PC: in fact, the legislation and guidance do not differentiate 

and, while the setting is different, the principles of representation of the whole 

parent forum and the focus on making an impact on outcomes for all pupils 

remains 

- have had little or no opportunity or support to fulfil their role as set out in 

legislation, or to have understanding of the principles of education as a shared 

endeavour 

Education Professionals may 

- have had little or no professional learning around parental involvement or 

engagement 

- focus energies around parental involvement on the Parent Council, which can 

perceive itself to have a limited role in the area of parental engagement 

- have a subject or attainment focus with limited experience of working with 

families to raise attainment in their subjects 

- feel some parents do not possess the skills or aptitudes to make a contribution to 

learning 

- have negative perceptions of parents and families if the majority of their contact 

with parents focuses on issues and problems, where parents are anxious or angry 

- feel that parental engagement is the responsibility of one or two colleagues 

rather than being a whole school approach 

Young People 
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- generally grow up very quickly when they arrive at secondary school, and often 

choose to distance themselves from their parents – they certainly do not want to 

see their parents at school! 

- are often still living with family or carers and are dependent in many ways on 

them. However they are rightly exerting their independence and often taking 

greater responsibility for their own learning and life choices 

- still need to know their significant adults are interested in how and what they are 

doing. Ideally, the adults are also able to provide a sounding board and 

help/advice on sources of information and support 

The points above give some clues as to the dynamic which operate in some schools, 

and in secondary schools in particular. The experiences of our team introducing PSS to 

secondary schools reflects this very mixed picture: in some cases a school leader has 

been enthusiastic but has met opposition from colleagues or indeed from the Parent 

Council, for whom PSS represents too radical a change from established practice. 

We will continue to work with those secondary schools which come to us, ensuring we 

take the necessary time and do the groundwork needed to move both hearts and minds. 

The revised guidance for the Parental Involvement Act will, we hope, give us the 

opportunity to work with parent groups and schools to re-set the thinking around 

parental engagement and nudge towards a change in culture. 

3.2 Family Learning 

While we have previously worked with the Glasgow Family Learning Team, this proved 

to be somewhat faltering due to changes in the way the service is structured. During the 

year we were able to begin work with North Ayrshire’s team, and the programme will be 

introduced to a group of schools, then supported by the Family Learning Team. 

3,3  To SIMD or not to SIMD 

There has been a great deal of interest in the SIMD profile of participating schools 

because it is perceived that there is most to gain from PSS in our most deprived 

communities. However, as previously identified, SIMD profile is not a reliable indicator of 

good or poor levels of parental engagement, or of the potential success of the 
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Partnership Schools model.  We have therefore decided not to provide this information 

as it is potentially a distraction. 

3.4 What Success Looks Like 

The shepherding of PSS is a significant programme of work with all the highs and lows 

that can be expected in a pilot project. Connect is often asked what success looks like 

and, probably as importantly, what are the ingredients in that success. 

The case studies in Appendices 2, 3 and 4 outline some of the stories of participating 

school communities: these give a real sense of the successes and challenges of working 

with the PSS model.  

With three years under our belt, we have come to recognise the characteristics of school 

communities which are likely indicators of success in implementing the programme: 

- Strong leadership which is focused on the whole school community, hungry for 

positive change and not afraid of shared leadership 

- A nucleus of partners (family and community members) who are engaged with 

the school and feel confident and enabled in that role 

- A small group of staff who are enthusiastic about the impact families can have, 

and want to shift from reactive to proactive relationship building 

While this may seem a challenging set of standards, the greatest challenge they present 

is that of attitude: Partnership Schools does not require significant resources or funding 

to be successful, though both are helpful of course. We encourage school teams to 

think critically about the work they do with parents and to focus on what is making an 

impact, rather than continuing with the same old, same old. What PSS requires is a 

positive attitude across the school community and beyond, which the programme can 

build upon and focus on the joint endeavour which is learning.  
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4. Year 4 and Planning for the Future 

 

As we work in the latter period of the PSS programme, we are focussing our energies on 

a number of areas which are to: 

- build the capacity of participating school communities to help secure the 

sustainability of the model in their schools 

- support teams in the evaluation of their work, helping them to capture and 

evaluate the evidence of their impact in the school community 

- continue to pursue the alternative models and settings to increase our 

understanding of successful ways of working 

- continue to work with the teams to document their case studies and share their 

experiences 

- move forward with plans for independent research to build a clearer picture of 

the part effective family engagement plays - in the mix of approaches - in those 

school communities which are recognised as punching above their weight 

- commence planning for a major conference to mark the end of the 5-year pilot, 

to review the achievements of the programme and identify the learning for 

participating schools as well as the wider Scottish system 

As engagement of families and wider communities remains a high priority for policy 

makers, we are keen to demonstrate that the PSS model can be part of the answer to 

building the relationships which can lead to family learning and supporting our young 

people to achieve their potential. 
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Appendix 1: The Partnership Schools Model 

PSS is an evidence-based, practical and flexible model for school, family and community 

partnerships.  Its express purpose is to improve outcomes for young people in education 

and has a strong record in involving more and different families and community partners 

in the life and learning in its member schools. 

It has been designed, developed and evaluated by a team based at Johns Hopkins 

University in the US over almost 30 years (http://nnps.jhucsos.com/).  Led by Dr Joyce 

Epstein, the National Network of Partnership Schools (NNPS) now has members in the 

USA, South America, Australia, Republic of Ireland and now Scotland. 

Dr Epstein has identified six types of involvement which encompass the many ways in 

which families may support their child’s learning and engagement with school.  None is 

better than any other: all are equally valid, and families are likely to engage in different 

ways at different points.  Understanding of these six types of involvement is key to the 

success of engagement with families. 

 

“With frequent interactions among schools, families and communities, more students will 

receive common messages from various people about the importance of school, of working 

hard, of thinking creatively, of helping one another, and of staying in education.” 

Dr Joyce Epstein, NNPS, Johns Hopkins University 

Six types of 
involvement

Decision-
making (5)

Parenting (1)

Volunteering 
(3)

Learning at 
home (4)

Communicating
(2)

Collaborating 
with the 

Community (6)

http://nnps.jhucsos.com/
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The pilot of Partnership Schools Scotland was established with a number of key 

strategies agreed between Connect and SDS: 

 Using the research, resources and model available through the Network, Connect 

would test and roll out a model for Scotland over a five-year period. 

 

 Over the duration of the initial pilot, Connect will develop and help to test 

mechanisms for introducing the programme to schools and embed it within day-

to-day practice – making it an integral part of how the schools work with partners. 

 

 Shift ownership of the programme to schools and the local level, with monitoring 

and support from Connect, ensuring it is sustainable and has a clear path for 

growth, with the aim of empowering all Scottish schools to access the 

programme and reap the benefits of planned and focussed family and 

community partnerships as an integral part of school improvement. 
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Appendix 2  

Case Study: Maisondieu Primary School, Angus 

Maisondieu is a thriving primary school in the heart of Brechin in Angus. The school roll is 

over 400 pupils with fourteen classes and two nursery classes all housed within the main 

building. 

Maisondieu Primary School has been part of PSS for three years, and one of the first 

schools to join the programme. The Action Team for Partnerships (ATP) has fully 

embraced the model of partnership working and has made a positive impact on 

relationships and learning. The partnership work has gone from strength to strength and 

was celebrated during a visit from John Swinney MSP, Cabinet Secretary for Education, 

in January 2018. 

The school is a feeder school for Brechin High where mental wellbeing had been 

recognised as an issue for many young people and adults in the community.  The ATP at 

Maisondieu believed the messages about good mental health should be introduced to 

children and others at an earlier stage.   

Wellbeing Goal: to raise awareness of mental wellbeing and equip parents / carers 

and staff to support themselves and children.   

A group of parents, staff, leaders of extracurricular clubs and members of the 

community volunteered to be part of a working group called Maisondieu Minds Together 

to work on a three-year strategy for improving mental wellbeing. 

Their aims were as follows: 

Parents 

 Parents to be up-skilled in being able to offer their children the right kind of 

support 

 Parents to understand who to approach to get the help they need 

 Parents to begin to develop an understanding of resilience 

 Parents to have a safe space to discuss options, resources and approaches 

 Parents recognise their own wellbeing 

 Parents able to identify signs of mental ill health 
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Children 

 Children to develop a range of strategies to deal with feelings and emotions 

 Children to understand who to approach to get the help they need 

 Children to have daily opportunities to express their emotions and ask for help, as 

part of their day-to-day experience of being at Maisondieu 

 Children to begin to develop an understanding of resilience 

 Children to be supported to maintain a healthy lifestyle (diet, exercise, sleep) 

Staff 

 Staff to undertake mental health awareness training: nurture and attachment, 

brain development, anxiety, Attention Deficit Hyperactivity Disorder, Autistic 

Spectrum Disorder, self-harm, anger, Adverse Childhood Experiences, trauma, 

etc 

 Staff to be trained to identify children who need help (even when they can’t ask 

for it) 

 Staff to provide daily opportunities for children to express their emotions and ask 

for help 

 Staff to know who to approach to get the help they need (to support children, 

seek help for themselves) 

 Staff to know how to develop their own wellbeing 

What have they done to achieve these goals? 

 Carried out a baseline survey of parents in December 2017 to be repeated in 

March and October 2018 

 Organised a wellbeing evening with parents to raise awareness of wellbeing 

(December 2017) 

 Have provided training opportunities for parents– a suite of training courses was 

run in August 2018.  Parents who completed the training have been invited to 

train other parents 

 In March 2018, the film Resilience was screened followed by advice on how to 

share key messages with the community 

 In March 2018, the team organised a wellbeing café with opportunities to explore 

key themes and raise questions / concerns 
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 Over session 2018 / 19, they are developing a wellbeing resource library 

including information in different languages 

 They are developing a shared language of wellbeing, feelings and emotions 

across the school and wider community 

 The team have helped to recommence the EAL parent group and have 

supported them to access the same opportunities as everyone else 

 In session 2018 / 19, they are developing age and stage appropriate approaches 

to explore mental wellbeing 

 Each class provides opportunities to express feelings / emotions, eg feelings 

drop box 

 In August 2018, the team started to develop a training suite and resources for 

staff with the help from external partners 

 Robust systems and measures have been set up to identify, support and monitor 

children requiring intervention and ensure rigorous methods are in place to 

measure impact, (from March 2018 onwards) 

 The team have helped to develop wellbeing policy for staff 

 They have organised wellbeing events 

The Maisondieu Mental Wellbeing Action Team for Partnership, working together to 

create a whole school community plan 
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How has the team and others evaluated the work to illustrate how they are making a 

difference? 

 They have carried out surveys of parents, pupils and staff at the beginning of the 

year and have repeated them twice during the session. 

 They have monitored feedback from wellbeing events 

 The team track whether children are accessing alternatives to screen time to 

improve mental wellbeing 

 Track whether parents are approaching the school for support  

 Other measures: Boxall Profile, wellbeing webs, Blob Trees, Child / Adult Mental 

Health Service reports 

John Swinney MSP chats to a parent from the Minds Together team 
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Headteacher Ruthanna Chalmers, talks to Mr Swinney about the way parents are 

supporting school improvement 
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Appendix 3 

Case Study: Moray Primary School, Falkirk 

Moray Primary is a non-denominational school situated in the heart of Grangemouth with 

a roll of around 320 from Nursery to P7.  The catchment area for the school is very mixed 

with pupils from a variety of backgrounds which proves to be both interesting and 

challenging. 

Their Action Team for Partnerships is an enthusiastic group of both parents and teachers 

and are now an important part of the school improvement process. 

Learning Goal: to enhance the knowledge and understanding of science and social 

subjects with the development of skills progression.  To further develop the 

knowledge, understanding and skills required for work. 

The school used PEF and local grant money to create a learning environment to support 

the teaching and learning of life skills for all; the team used this money to organise and 

resource a Life Skills Room.  They updated the parent skills sheet to identify who could 

help support this project.   Parents helped to decorate the room and create kitchen, 

dining and bedroom areas; the aim is for the room to be in use for 75% of the week. 

Parents and members of the local community help children develop life skills such as 

baking, sewing, cooking, personal organisation, first aid and simple household tasks such 

as making the bed.  The team hope to complete the room by June 2019. 

In April / May, the team helped to organise a World of Work Week and other 

experiences where pupils engaged with parents, local businesses and the wider 

community to learn about different pathways and jobs; this further developed pupils’ life 

skills and resilience. 

P6 pupils also took part in a cluster event at the high school. 

Other activities included outdoor learning days / evenings and P6 /7 activity days – the 

latter organised by the Community Trust. 
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Partnership Goal: create a Community Hub within the school in order to increase and 

extend opportunities for parental involvement.  To help parents and carers to 

maximise the support they give to their children. 

The team identified an area within the school to be developed into the Moray Hub; this is 

still being developed.  Money will be allocated via PEF to purchase items / adapt 

resources to create a welcoming, home-like environment. 

The group want to ensure: 

 all children would have at least one family member attend key school events 

(when at all possible 

 children experience a more positive home / school link with their learning 

 children have more opportunities for their parent / carer to share and understand 

teaching methods. 

The team will help to develop a calendar of family events / support activities to be run in 

the Hub; this will include such things as: 

- A homework club: opportunities to complete homework successfully in a 

supported environment for children who are not able to do this consistently at 

home 

- Dad’s only / single parent events, (in the meantime, staff are identifying dads and 

male role models for Book Bug activities) 

- Rhyme Time 

- Story sessions 

- Art / baking clubs 

- Nearly new uniform bank 

- Support to fill in forms 

The team will also seek advice on multi-agency support for literacy and numeracy 

sessions. 

Staff identified parents and family members who can work in class with pupils and be 

guided by a support worker, (with PEF money); part of this work included modelling 

homework tasks. 



 

23 

Partnership Schools Scotland Year 3 Report 

Appendix 4 

Anderston Primary School, Glasgow 

Anderston Primary is a multi-cultural school in the heart of Glasgow city centre with a 

school roll of around 150.  In recent years, there have been changes to the catchment 

area for Anderston, which has led to more parents who are studying or lecturing at the 

local university sending their children to the school. 

The Action Team were keen to embrace the multi-cultural nature of the school 

community and use this to encourage parent participation.  Teachers have highlighted 

the importance and value of culture and the sense of pride with important contributions 

from parents with a range of backgrounds and cultures.  The school has always 

welcomed families into the school to celebrate different festivals such as Eid, Diwali and 

Holi where people are invited to take part in dancing, share costumes and food.  

Parents and carers have always been encouraged to get involved in school life as and 

when they wish and in ways that are easiest for them.  However, the school 

management team were keen to add depth to their existing relationships with parents 

and felt the PSS model would help achieve this.  The SDS evaluation also noted PSS 

brought a structure and framework to family engagement that maybe wasn’t there 

before. 

Partnership Goal: celebrating our school community and the wider Anderston 

community by: building links across communities; increasing understanding of 

different cultures and; encouraging a sense of belonging within the school 

The team included staff, parents, Parent Council, volunteers from different communities 

and community workers.   

Throughout the year, the team have organised cultural celebrations to highlight the 

diversity within the school.  Parents and others showcased dance and music from 

different countries and donated different foods at the events. 
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Playground celebrations for the Holi Festival of Colours 

  

 

The team also applied for a grant to fund their Community Fun Day. The proposal 

focussed on Glasgow City Council’s key investment areas of community empowerment 

and Anderston as a thriving place and also linked with the Council’s key objectives of 

improving health and wellbeing by building community links and generating a sense of 

community involvement and spirit.  They particularly wanted to focus on welcoming new 

parents of P1 pupils. 

The team wanted to capitalise on the success of the 2016 Community Fun Day and the 

demand for the event to be run again in 2017 which came from pupils, the parent forum 

and community partners.  The Fun Day is an opportunity for families to join together to 

celebrate the school and demonstrates the variety of cultures attending or living near 

the school. 

The Parent Council Chair applied for the grant to improve the activities on offer 

including: fairground rides, food stalls, activity stalls related to educational goals, 

physical activity, music events, etc. 

The team has worked hard to build relationships with families and have noted more and 

different parents are now involved in after-school clubs and extra-curricular events, 
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helping to support learning in class and one-off events such as the school fete.  At the 

request of parents, this event was moved to August to involve new P1 families. 

Teachers have noted how proud pupils are when their parents help in class and take an 

interest in their learning.  For example, parents were invited to read to pupils in their 

native language. 

Improved relationships and the change to informal communication has led to more 

parents coming into the school to ask questions and discuss how they can help to 

support their child.  The Headteacher has also noted due to the time taken to properly 

build these trusting and respectful relationships, it is now easier at address other issues 

with families in a non-confrontational way.  One parent told the SDS evaluation team: 

“Parents are now more willing to work with the school rather than against the school … 

parents feel empowered to become involved in the school … previously there were just a few 

parents”. 

Well-Being and Learning Goals: Organise a parent and child after-school cooking 

club to encourage more families to come into the school to learn together; increase 

understanding of nutrition and sustainability and encourage healthy food choices. 

The team successfully bid for Food for Thought funding which combined three strands 

of activity creating interdisciplinary learning opportunities.  The project provided funding 

for a mobile kitchen which will allow an ongoing legacy of food education capability for 

the school.  This project is a great example of how the Parent Council, staff and wider 

community can work together to provide opportunities for children. 

All pupils have had the opportunity to participate in cooking activities with great support 

from the Parent Council Chair.  The children were motivated and are keen to develop 

their knowledge and understanding further.   

The team do not want this to be a one-off project as they aim to reach further into their 

community by upskilling more parents, improving the food knowledge of families and 

helping them to make health food choices.  They aim to expand the project to after-

school parent / pupil cookery clubs with an emphasis on the diverse cultural food 

backgrounds within the community.   
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The highlight of the project was the Masterlicious Pop-Up Restaurant run by P7 pupils.  

Supported by a professional chef and the Parent Council, the children were able to use 

their cooking and hospitality skills in a practical context.  They converted a classroom 

into a pop-up restaurant and served a range of food to parents and invited members of 

the community.  Under the supervision of the chef and parents, the children helped to 

prepare the food, decorated tables with flowers and serviettes, and carefully written 

menus with an explanation of the project. 

The project has made a positive impact on everyone involved: children enjoyed learning 

and practising new skills and customers were impressed by the professionalism and 

capabilities demonstrated by the Masterlicious staff.   

Anderston Primary P7’s invitation to the pop-up restaurant 
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Appendix 5 

Reference Group membership 

Angus Council 

City of Edinburgh Council 

Falkirk Council 

Fife Council 

Glasgow City Council 

North Ayrshire Council 

Stirling Council 

West Lothian Council 

Association of Directors of Education in Scotland (ADES) 

Association of Heads & Deputes Scotland (AHDS) 

Children & Young People's Commissioner for Scotland 

Children's University Scotland 

Convention of Scottish Local Authorities (COSLA) 

Early Years Scotland 

Education Scotland 

Educational Institute of Scotland (EIS) 

General Teaching Council Scotland 

National Association of Schoolmasters and Women Teachers (NASUWT) 

National Parent Forum of Scotland 

Robert Owen Centre for Educational Change (University of Glasgow) 

Jim McCormick, Joseph Rowntree Foundation 

Save the Children (Scotland) 

Scottish College for Educational Leadership (SCEL) 
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School Leaders Scotland 

Scottish Government 

Scottish Council for Voluntary Organisations (SCVO) 

Scottish Secondary Teacher's Association (SSTA)  

STEC (now Council of Deans of Education) 

University of Dundee 

University of Edinburgh 

Voice Scotland 
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Appendix 6 

List of participating schools by local authority  

Angus Council 

Colliston Primary 

Maisondieu Primary 

City of Edinburgh Council 

St Peter’s Primary 

Falkirk Council 

Bankier Primary 

Langlees Primary 

Moray Primary 

Fife Council 

Carleton Primary 

Glasgow City Council 

Anderston Primary 

Aultmore Park Primary 

Bankhead Primary 

Carmyle Primary 

Shawlands Primary 

St Mungo’s Academy 

North Ayrshire Council 

Ardrossan Academy 

Arran High 

Caledonia Primary 

Corsehill Primary 

Glencairn Primary 

Greenwood Academy 

Kilwinning Academy 
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Loudoun Montgomery Primary 

Mayfield Primary 

Pennyburn Primary 

St Anthony’s Primary 

St Matthew’s Academy 

Stirling Council 

Stirling High 

St Ninian’s Primary 

West Lothian Council 

Boghall Primary 

Uphall Primary 

 


